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From Checklists
o Transformation:

Gender Mainstreaming

Since Beijing

Amy North

Gender mainstreaming as a strategy for
women’s empowerment is controversial,
difficult, but as important now as it was for
its supporters more than a decade ago. In
Seplember 1995, representatives from 189
governments & more than 5000 participants
from over 2000 non-governmental
organisations at the Beijing Fourth World
Conference on Women, convened by the
United Nation ratified the Platiorm for

I Action as a transformatory global agenda

for achieving gender equality and women's

empowerment. Gender mainstreaming was

Gender mainstreaming requires women as well as men to be

considered at all stages of project

planning and implementation. These women in Liberia are ensuring that their opinions are taken

on board in the design of a new project
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identified as the key strategy. But in the
years that followed neither the ideals nor
the strategy have been easy to fulfil.

In the decade that fol owed Beijing, although
some internationa and national crganisations
and government departments took steps to
implement gender ma nstreaming this often
did not go beyand formeally adoptirg a gendier
mainstreaming po icy. [n most cases their
definitions of what mdainstreaming means
conform closely to that set ou® i 1997 by

the UN Economic and Social Courcil.

“Mainstreaming a gender perspective is the
process of assessing the implications for women
and men of any planned action, including
legislation, policies or programmes, in all arcas
and at all levels. It is a strategy for making
women's as well as men's concerns and
experiences an integral dimension of the design
implementation, monitor ng and evaluation of
policies and programmes in po'itical, economic
and societal spheres so that women and men
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benefit equally and inequality is not perpetuated

The ultimate goal is to achieve gender equality.

United Nations. Report of the Economic and
Social Council A/52/3,18 September 1997,
http:/fwww.un.orgidocuments/ecosod/

| docs/1997/e1997-66.htm
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Mainstreaming in practice

Implementing a gender mainstreaming,
strategy requires organisations to think
about gender in all aspects of their work
This tends to involve a number of citferert
proces
in play. They include carrving out gender

which are diflicult to abvays keep

analysis, conducting gender training and
capacity building Tor staff and partners,

and developing and using gender <ensitive
indicators for monitoring and evaluation,
Ensuring organisational budgets and
resources are sender responsive and that
they make adecuate provision for gender
mainstreaming work is also essential. So too
is a consideration of how gender hicrarch es
play out within the organisation’s cwn
internal structure and processes. Tris can
entail revising recruitment policies and
processes and vnxuring that womren are
given opportunities 1o take on leadership
roles within the organisation.

In practice, the wavs in which different
organisations have incarporated gencer
mainstreaming into their work has varied.
In some cases organisations have focused
on ensuring that gender is considered more
comprehensively in their programmatic
activities but have paid less attent on to the
ways in which the internal organisational
structures and practices may be gendered
inways that maintain and reprodice
inequality. In others the reverse may

be true with more attention given (¢
gender within the internal workings of the
organisations and less to the gendered
impact of programme activities, Where toe
responsibility for gender mainstream ne
lies also ditters between organisations. In
some organisations gender experts or units
are responsible for ensuring that gender

is mainstreamed eftectively across the
organisation. In other cases it is consicergc
that the responsibility tor mainstream ng
should lie with all <tlaft members and not

with particular individuals or teams.

Gender training is often an important
component of mainstreaming. These
women are participating in a workshop
about domestic violence in Sri Lanka
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Gender mainstreaming in the Department
for International Development, UK

In 2007 the Department for International
Development [DFID) of the UK government
developed a Cender Equality Action Plan
to ensure that they are able to make faster
progress on gender equality. The plan
builds on prevous efforts to mainstream
gender within BFID and the results of

an evaluation of their work on gender
cquality that was carried oul in 2006. This
evaluation revealed that DFID has shown
strong commitment to gender equality al
policy and siralegy level but that there

had been a fai'ure to consistently translate
this commitment into actions that made a
difference on the ground.

The action plan sets out how DFID plans
o use resources, partnerships with others,
staff management and planning processes
to impreve the impact that it has on gender
equality and women’s empowerment, It
eslablishes c'ear lines of responsibility for
ensuring the plan is adhered to, including
gender equality champions working within
each division

For more information see http:/fwww.dfid.gov.
uk/pubs/iles/zender-equality-plan-2007.pdf

The last decade heas brought a wealth or
experiences ol gender mainstreaming,
along w th nicny lessons regarding ats
stccesses — andd ‘erares — in ensuring real
progress is mace towards gender equality.
Tre picture that cimerges is a complex and

a’len contraciclony one. There is wide

acknen pement o* the progress that

has Been made nterms of ensuring that
deve oprent orgenisations adopt gender
as anirleanal part of their terminology

and discourse. However some analysts are
concerned that this
has not alwavs been
trarslated nto real
chi nees in e lives
ol

oround.

women on he
nere are ¢
number o resons
ofter gven for s,
Mainstreaming or streaming away?
One concern that is clten voiced about
gender mainstreaming is that as gender is
n theory — mainstreamed throughout all
wors, any spealic focus on gender as

an iss e 19 he addressed in its own right
can get lost. The resclt can often be that

a tokeistic approach 1o mainstreaming
gender in d flerent as livities may actually
lead to a weak 1cous on gender or women's
issucs overal . This may particularly be

the case where there are no clear lines ot
responsing ity for mairstreaming gender or

Critics argue that concern with
challenging unequal power relations
and understanding the way in which

gender inequalities are maintained and
reproduced has often been replaced by
more limited focus on numbers

where gender experts lack the necessary
resources and authorily with’n the orgenisat on

to ensure that gender is teken <ericusly.

Gender mainstreaming has often been most
successtul wren “gender champions” in
leadership positions within organisations have

been able to mase sure that gender work is

| adequately resourced and supported. This
can entail acively valuing and making visible

the work of gender experls or wome rights
activists within the organisation. In addition,
in many cases orgenisalions have dentified
a need to take o dual-strategy approach,
complementing gender mairstreaming

with spedific programmes of work focused!
specifically on gender and women's rights

From the political to the technical

A second concern relates to the way that
gender mainstreaming has often been
accompanied by the “technisisation” of
gender. Critics argue 'hat concern with
challenging unequal power relations and
understandirg the way in wricr gencer
inequalities are maintained and reproduced
has often been replaced by maore limited
focus on numbers and disaggregating data
whilst gender tools and checklists have
taken the place of processes of critique and
debate. The result is otten the reduction

of spaces for engagement with more
transtormative agerdas and w th the feminist
activism that was essential to gelting gender
on the agendc in the first place.

Moving bevond this entails recognising that
transtorming gender relations is a politica as
well as technical process. ' requires gender
mainstreaming e'forls within organisations
to be hased upon scrious gender analys &
that examines the inequalities and power
relations within men and women and
tII(‘ W i in ‘.,‘./!‘,!('I]
these intersect and
interact wth otrer
forms of incaual ty
Building i~k
with and learning
from women'’s
arganisations and
activisls can be
essential to co'ng this and supporting o
transformatory mainstream ng agenda.

Top down or bottom up?

A third criticism sometimes ‘evelled at
gender mainstreaming that tis often a top-
down process. Cencer mainstreaming is
frequently seen as something that is imposed
by international crganisatiors or donor
agencies on their partners in develop'ng
countries, or hy agencies at national level

on those workirg in local communities. This
can have a number of consequences. it can



limit the extent to which mainstreaming
approaches are responsive to the specificities
of oflen diverse local contexts. Andt it can
make building ownership of mainstreamirg
approaches at the local level difficu't, wrich
is essential for ensuring that they have a real
and sustained impact on changing gender
relations in the long term.

However, there are numerous vxmnplr‘s

of organisations working successtully on

gender equality and women’s rights issues at

local levels. 1t is essential that development
organisations engage and work with trese
initiatives and that mainstreaming cfforts
connect with, learn from, and support
women on the ground, and ensure that
their concerns are fully considered withir
Mainstreaming processes.

Mainstreaming gender in education
Education was specifically identified

at Beijing as a sector in which gender
mainstreaming should occur. Since Beijing,
efforts have been made in a number

of national and international agencies
working on education, as well as in nationa’
education ministries and departments 1o
mainstream a gender perspective through
their education work.

The Beijing Platform for Action states the
following regarding gender mainstreaming
in education:

“In addressing unequal access to and
inadequate educational opportunities,
Governments and other actors should
promote an active and visible policy of
mainstreaming a gender perspective into

all policies and programmes, so that, before
decisions are taken, an analysis is made of

the effects on women and men, respectively.”

Successfully mainstreaming gender 'n
education policies, plans, programmes and
projects has the potential to contribute to
ensuring that all girls and boys are able to
receive a gender equitable education and to
transforming gender relations in and beyond
schools. In order to ensure that this potential
is realised, itis essential that education
policy makers and practioners learn from the

broader experiences of gender mainstreaming

that have occurred in the last decade, and
the debates that arisen from them.

These experiences suggest that as well

as ensuring that a gender perspective

is mainstreamed through all aspects of
education policy and practice, maintaining
a specific focus on gender, women and
girls is also important. IUis essential tha
interventions at all levels of education

as well as education budgets and plans,

A Kenyan school girl raises her hand. Gender

mainstreaming in education should enable all
girls and boys to participate fully in school

consider the impact that they will have on
girls and boys, women and men. However
particular inventions specifically focused on

both types of work must be adequately
resourced and supported.

They also suggest the need to look beyond
numbers. Disaggregaling data and counting
the numbers of bovs and girls that are in
school or that will be affected by particular
interventions is a vital step towards reducing
the gender gap in education. However
achieving gender equality in education

also requires payirg attention to the way

in which uncqual gender power relations
play out anc are reproduced in and bevond
educatioral settings. It involves challenging
the inequalities that prevent girls and

boys, and women and men from having
the opportunities they need to be able to
flourish in and aiter school

Finally, they point to the need to combine
strorg leadership around gender equality
in education w th close engagement with
wormnen working at the grassroots level.
Enabling women and girls 1o participate
in education dec sion making processes,
and ensuring that treir voices are listened
to s crucial. So oo ‘s reaching out to

and building stronger links with women’s
organisations and working together with
them 1o chal enge gender inequalitios and
transform gender relations in ditferent
spaces and at different levels.

Continuing to teke forward work on gender

manstreaming is essent’al for making progress
2 8

towards gender equality. As we move past
midway point for achieving the Millennium
Development Goels, including Millennium
Development Goal three - gender equality

and the empewerment of women —there is

is lruly at the reart of efforts to achieve them. |

Doing this recuires reflecting on and learning
from experiences so far and embracing a
transformatory mainstreaming agenda.

| etter from
the Editors

There has been a gap in the publication
of Equals but we are delighted to have
secured funds to publish a further

four issues in 2008 — a crucial vear for
assessing progress on the Millennium
Development Goals (MDCs). This issue
looks at gender mainstreaming

as a strategy to support the ideas
contained in the MDGs.

From 25th February to 7th Marcr
2008, the 52nd session of the Commission

, ;== o = Sl i on the Status of Women (CSW) held at the
girls and women remair necessary. Crucially,

United Nations headquarters in New York
focused on “finarcing for gencer equality
and the empowerment of women”. The

| commission called ‘or the scaling up
[ of investment in gender equal’ty and

women’s empowerment. Mainstreaming
a gender perspect ve throughout
resource allocatior, and resourcing,
targeted activities for gender

[ equality was stressed.

Articles in this issue of Equals reflect

on the work of the Gender Equality

in Education Project (GEEP) oof the
Commonwealth Educat on Fund,

which has been using a mentoring
approach to help partners mainstream
gender throughout their educat’on work.
Ensuring gender is mainstreamed into
education budgels has beer one aspect
of the GEEP project’s wors and s critical
to ensuring the achievement of gender
equilable education. So too is building
the capacity of <ivi soc ety organisations
and education coalitions so that they are
able to consider gender in the r own
work and hold gevernments to account
for their commitments on gender
equality and education

On the 23rd of Aprl thousands of people
around the world will participate in tre
Global Campaign for Edication’s Worla's

i Biggest Lesson (see page 1) and call on

governments and politicians to invest in
quality education to end exclusion. It
is essential that resources are nvested

| in ensuring that education is gender

cquitable and that all women anc girls as

[ well as boys and men are able 1o benefit

. . i from a quality eduvcation that promotes
a need to continrue to work, ensuring gender | JHaT) “ ’

gender equality

Amy North, Helen Longlands,
and Oley Dibba-Wadda



Avoiding Fade Away: Gender
and budgets in Malawi

Fsnath Kalyati

When | started work as a gender meentor for
the Commonwealth Fducation Fund's tCEF)
Gender Equality in Education Project (GEEP)
in Malawi, few coalition members or
partners had been exposed o gender
mainstreaming, yender budgeting or any
kind of gender analysic. 1 have been working
with the Civil Society Coalition and other
partner organisations 1o help bu'ld and
strengthen their capacity for advocacy work,
with the aim of ensuring an adeguate
allocation of government resources “or the
delivery of quality and gender equ'table
education in Malawi.

Through my work with the GEEP project,

I could see that often the partners assumed
that because they were concerned with
women, girls and or
teachers, this meant
they were engaging,
with gender. In other
cases, there was a
lack of awareness of

e[ vRo

eender issues even when they we

addressed. For example, Youth Net
Counselling YONEC O, a programme

Widely used gender concepts and
terminologies do not translate well in
the field. As a result, gradual gender

fade away is experienced

helping teen mothers return Lo school or
altend on-lormal education and training,
was pressurec by teen fathers who also

wanled the Henetits that the teen mothers

were receiv ng. However the organisation
could ot icentity what was the gender issue

at slake.

[rere were thus frequent misconceptions
chout gender strategies. Moreover, there

ations of gender “tade awav’ in

were indic

parmners” workplans, That is, gender issues
were dropping o the agenda in the detail
of i~puts end otpats and outcomes,

was lelt with the ‘mpression that for gender
reinstreaming to be anderstood, it needed
o be cnwrapped. Therefore, in order to
make some headway,
I organised a crash
live-day training
workshop on gender
mainstreaming and
gender budgeting.
The chal'enwe now is to ensure that

~rowdedge ard skills developed during

i the worksrop are put into practice.

Girls in Malawi: Mainstreaming gender through the national budget is essential to ensure that all

sirls and boys enjov a gender equitable education
8| ) ;
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From theory to implementation

My experience in gender work shows
that it is very difficull to mainstrean

gender indicators at policy, admin strative

or programme levels. THis is particlarly the
case at the imp ementation level as w dely
used cender concepts onc terminologios

do not translate well in the ‘ield, As a result,
oradual gender fade away is exnerionced
Furthermore, gender anpears nol to e

recognised as a crucial elerment ¢f many

business or organications” orgarisational
policies, admiristrative s'rictures or
operations. Gender initiatives ore

uswally small, isolated and piccemedl.

Nonetheless they can be significant
The Civil Soc’ety Coalition in Malaw
has been designing and disseminating
budget monitoring tools to its parners,

District Education Networss and District

tducation Managers. | have hely

administrators tc decide on wavs to
incorporate gendcer issues in education

into budget moritorirg questionnaires

sent 10 key government ministries -

Finance, Education, and Women and Child
l)vwlnpnwn' I'ris has resuted ina "orum
for discussing the gover~ment guidelines for
the preparation of the drait budget estimates
for 2008/9 wh ch &

ms ¢ mainstream

gender into the ent're budget preparation

process. The foruny brirgs 1ogether

representatives from government ministries

and members of to¢ Civil Society Coalition

on Quality Besic Education. These are
seeds from which future work can grow:
it is hoped that th's evert wl’ pave “he
o all

way for mainstreaming gender

future policy cocuments.

Work towards gender mainstreaming in

education in Malawi s an N T O DrOCess

We conlinue to tece a number of challenges
that must be overcome in order to avold
gender tade away’. These include:
* Inadequate gender disaggregation

of data that wou “('ll" Lo expose

gender disparities;
* The omission of gender ana'ysis from

the situation analvsis of projects;

* Inadequate resources to build the capacity
of tield stafi and networks in ecucation to
mainstream gender in their programimes
and institutional operations;

¢ Inadequate techrica' support for the
supervision, monitoring and evaluation
ot gender mainstream ng;

* Inadequate documentation on the posit ve

impact of gender mainstreaming.

Lsnath Kalyati is & social scientist and gender

specialist based in Mala She s currentiy

Malawian Ceader Mentor

tor the Commonwealn Fducation Fund

working as the



A Contested Concept: Gender
mainstreaming in Bangladesh

Rabeya Rowshan

)

GCender mainstreaming is a contested
idea in Bangladesh. In national gender and
education policies many meanings of gender

mainstreaming are evident.

3efore 1975, the Bangladeshi state
situated women within the framework

of the international perspective of welfare
in order 1o rehabilitate women who were
victimised during the Liberation War,

The ideas of Women
In Development (WID)
made their entry into
Bangladesh during the
UN Women's Decade
from 1975 to 1985.
Under WID, separate
ministries and specific programmes
for women were established,

‘Mainstreaming’ as a new stream of thought
emerged in response 1o various criticisis

of the ways in which governments hand ed
the question of integrating women in the
development process. It was reflected in the
Fourth FiveYear Plan (1990-95) of Bangladesh,
which for the first time adopted the strategy
ol incorporating women in development
planning and emphasised terms like
‘mainstreaming, ‘gender” and ‘poverty’.
However, the dise repancy betweer the state’s
official position regarding the importance of
integrating gender in the development process
and the actual importance that is given to

it becomes apparent when macro policies

are considered.

In the Primary Lducation Development
Program |1, developed during the sixth five

year plan (2003-2008), the Government has
created wide scope for mainstreaming gender
at all fevels, but in the project implementatior
plan gender has been treated as o separate
issuc. There is also confusion about the term
‘parity” and the meaning of Millennium
Development Goals 2 and 3. At primary level
boys” dropout rate is higher then girls’, so
from the current year the government has
approved a policy of making secondary
cducation free for boys and also wi'l
introduce a secondary education stipend
program for bays. However, they failed to
assess the actual need of girls as wel” as boys
in order 1o ensure that all children are
enjoying their rights and that existing gender
ideologies are not reinforced and reproduced
through the educational sectors.

“Secondary is enough for a woman”
should not be allowed to become
the new slogan against a woman’s

right to education

economic explotation. The ideolngical
bases and mecharisms that legitirnse,
maintain, and perpetuate sexism are

deeply embedded 'n ma'e domination
and women’s subordination as basic

tenets of social re ctions in Bangladesh.
On the other hand, for the development

Aclivism and education sector in Bangladesh, the most crit cal 1ask

Historically in Bangladesh girls” education is 1o transtorm gendier mainstreaming in

was one cf the major focuses of liberal operations at the grass root lovel.

thinkers and feminist activists in the years
iheration in 1947, After
I'berasion the povernment’s initial focus

Implementation has mainly focusec: at
eadirg up to institutional or organisationa aspects sucr a3
recruslment, policies, developing ind.cators,
was on ecucation with a greater emphasis and staff training, which are only one stage of
on girls” education. As a result, education the process of mainstreaming. Mainstreaming
became aess ‘mportant issue for activists gender in program implementation requires
and deve opment organisations. The some of those organizationa elements but
education sector it does not have to wait for all those
became the only changes to be implemented.
sector to have a
specific gender budget | Though gender mainstreaming was a
allocation. And since
1990 Bangladesh

has made significant

commitment of the Bangladeshi government
and donors and aso the main egenda of

feminist politics in reality it is sti | far from

progress in bringing about gender parity being fully implemented. Moving fonward
in ecucation. Bargladesh is actually doing —  requires building consensus between difierent
belter than its bigger neighbours on several groups and agree ng strateg ¢ ways of
fronts including gender parity at the primary | achieving success in small measures in order
level. Bangladesh is also ahead in terms of to gain credibility at loca’ and national levels.

W os at the secondary level.

female: male

Indeed in 2001-03 women oulnumbered Rabeya Rowshan i a freciance researcher

0,

men by 9-11% in secondary schools. i working on gender and development. Six
was the gender mentor in Bangladesn tor the
The picture at the tertiary level Commonwealth Education Fund.
is starkly different with only 53
women participating tor every
100 men. Ton ofter Bangladeshi

worren are discouraged from
pursuing higher ecucation.
“Secondary is enough for a woman”

should not be aliowed to become

the new slogan against a woman'’s

right to educaton.

Complementarity or equality?
Cender mainslreaming is now
tern

al a critica ng point. Many

early supporters are disheartened
with the way it has worked and are
beginning to feel Lhat it has failed.
The official interpretat’on of
mainstream ng’ remains contested.
Whi'e the government emphasises
the complementary relationship
vetween men ard women”,
femin st groups in Bangladesh
rpue that tre official position
does not challenge tre status quo.
They argue that tis the problem
of gender inequa ity, rather than
‘complimentarily” that needs to
Righlighted and point to the need

1 address issues such as the legal
rights of women and their

Bangladeshi school girls with their books

[*2]



Beyond the “Male-Stream”:
Lxperiences with Civil Society

partners in Kenya

Nyokabi Kamau

My work as a 71("[1('(('! mentor in the
Commonwedlth Fducation Fund’s Gender
Fquality in Tducation Project (GEEP) in Kenye
has made me realise that even though the
term gender has been in the country for well
over 10 vears, it is still not well understood!.
All three partners | have been working with
(Girl Child Network (GON, Kenya Natonal
Association of Parents iKNAP) and Elimu Yetu
Coalition iEYCH were unclear of what gender
mainstreaming is about

If gender mainstreaming is taken 1o

mean incorporating gender in all policies
planning, processes and budgets, then rone
of the three partners
had mainstreamexd
gender in their work
before their involvement
with GEER Applied to
issues of gender equality
in education, the aim

of mainstreaming gender is 1o ensure that
hoth women and men are involved i

the development, design, planning,
implementation and follow up of pro ects
and that these projects promote equality

between men and women, boys and girls

The Girl Child Network's focus has been on
the plight ot girls and the challenges they Tace
in pursuing an education, GON was started on
the premise that girls and women are more
disadvantaged than boys and men. There is
considerable evidence in Kenya showing this
to be the case with glaring gender gaps in all

aspects of lite from education to po itics,

Pp— . .
% -
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h ¢

In one training, a participant wondered
why we would require gender specific
policies and interventions when the
goal is to mainstream gender

ceononic development and access to health
Fven though they wore working with girls,
cenderwas not a concept included in GON's
aniclvsis a- the carly stages of their work. The
2irls” mghts approach used meant that initially
thov hardly d'd any work with bovs. However,
through their mary years of inlenvention in
seroo s and communities they realised that
including bovs and men in their work was
essential o improve the sustainability of the
ettorls they were making to help girls get into
school ard recch the highest levels possible,
Even though GON had started to recognise
ma ¢ and temale identities and the importance
of esteblishing o bolanced distribution

of responsibilities
between women
and men,
mainstreaming had

not been achieved.

For the Elimu Yelo Coalition and the Kenva
Naticnal Assoc

locus of the'r work was to advocate for

tion of Parents, the main

bhetler ult i=aticn ot government resources

I

al ocared to schocls. Neither had a focus on

gencler or used gender as a ool of analysis.

Girls or gender?
When | slarted working as a gender mentor
and introduced the ssue of m(nnslrmming{,
we had several discussions on what this
would moan for the core activities of these
organisat’ors, For the Girl Child Network,
here was o fee ire that mainstreaming
sonder irmplied that the focus must be on

botr bowvs ena girs rather than specifically

Girls walking home after school. CEF partacers are working to ensure that receiving

a quality education becomes a reality for all girls and boys in Kenva
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on girls. This was seer as conflicting with

their core value of ermpowering airls,

In general, gender rainstreaming was
understood to mean that the tocus moverl
away trom women and giv s, Indeed, in cne
lraining, a participant wondered why we
would require sencer specific policies and
interventions when the godl is to manstream
gender. Wouldn't it be better to incorporate
men’s and women's issues in general polcies
without any specific programs for women?

o (GCN: that

This was the same dilemma faci

i gender is mainstreamed then addressing
airls” issues specifically could be seen o ne

against the principle of mainstreaming.

In the cases o the Flimu Yetu Coalition and
the Kenya National Association of Parents,
they saw the gender work as something
<'()mploh=l\' separate from tre previous work
they had been co'ng where they focusea on
children in gereral. They both felt that extra
resources woeuld be required for gender
mainstreaming and this was seen as an
excuse not to attempt it | had to explain
that rather than treating gendler as a separate
issue they needed to engender all the'r
current processes and programs

Fhrough ongoirg training, this has been
achieved. GON have in part'cuar taken on
board gender reporting, an crea that had

previously been neglected. KNAP have now

mainstreamed gender ntheir school
‘ ¢
‘

mnnilnrrn}l work, reporting o nd med:.
advocacy. Similarly, we are working with
LYC on mainstreaming gender in their work
on gender aralysis ard track ng and hope to
eventually achieve gender sensit've
budgeting in al sectors

Ihe concept of mainstreaming has often

been misused and so it is no worder that
organisalions may e wary ¢t it In some
cases, when programs are hesitant 1o
challenge some of the ceep -ooted
inequalities that affect womer and girls
they say that trose “ssues have been
mainstreamec. Theretore although the
concept is good, it net well understeod, it
can be abused and the resull car be to leave
oul women's issues altogether - atter 2l the
mainstream tends to also be the ‘male-
stream’. Therefore, even as we advocate for
gender mainstreamirg, itis sill crucial to go

beyond it and have specific vrogrammes that

empower women and girls

Nvokabi Kamaur is a Social Worker and
Sociologist specialising in gender stadies.
She is currently w.‘rm'\"'u_;; as the Keaya
Gender Mentor for the Commonwealth
Fducation Fund and is a Serior Lecturer

I al St Paul’s University, Limuri, Kenya.



The Kenya Education Sector
Support Programme: More progress
possible with mainstreaming

Janet Raynor

In January 2004, Nyokabi Kamau

wrote in Equals (issue 4) about the gender
dimensions of Kenya’s recent introduction
of free primary education. She welcomed
the move, but noted that to make progress
in gender, more was needed than just
opening the school doors Lo girls.

Free primary education brought about an
impressive increase in enrolment of both
girls and boys. In 2002, the total primary
enrolment was about 6.06 million (2.99m
girls / 3.07m boys); by 2006 it was 7.63
million (3.74m girls / 3.90m boys).
Nationally, there has been near-parity of
enrolment for some time (although in some
districts there are gender gaps of over 15%,.

In 2005, the government introduced the
Kenya Education Sector Support Programme
(KESSP), together with a number of
development partners, including the Tast
frack Initiative, DT1D, the World Bank,
UNICEF and USAID. Within KESSP there
were 23 separate programmes, inGucing
one for gender. The Gender Unit's first task
was to develop a Gender and Education
Policy, finally launched in August 2007

Meanwhile, because the number of girls
enrolled was increasing, and because there
wads a unit within KESSP that ‘dealt with’
gender, there was perhaps a loss of focus on
gender in other parts of the programme.
However, since the introduction of free

| Learning subordinate status? Fathers and
brothers are shown to have dominant positions

at home in a pre-school class

primary cducation in 2003, gender gaps
have actua ly increased — gaps in enrolment,
completion, transition and academic

achicvemert at all levels — all obscured by
‘nereased numbers. The gaps are not large

at primary level, but are growing, and are
more obvicus at higher levels. They will

translate into larger disparities in outcomes.

As an example of disparities other

than access, a 2007 study of classroom
interactions found that boys were still nearly
twice more likewy than girls to be asked
qguestions in class, and were twice as likely
to be asked to demonstrate 1o the class -
especially in maths. Tris latter point is
particularly important ‘n terms of girls’
leadership aspirations and subject choice.

Out-of-school influences, such as poverty,
parental priorites, and cultural pressures
aso contribute o the gaps.

New Research on Gender, Education
and Global Poverty Reduction Initiatives

October 2007 saw the launch of an
exciting new research study Gender,
[ducation and Clobal Poverty Recuction
Initiatives, which aims to examine initiatives
which engage with global aspirations to
advance gender equality in and through
schooling in contexts of poverty.

The three year project, which is directed
by Dr Elaine Unterhalter, is a joint
collaboration between the Institute of
Education, University of London; the
Catholic University of East Africa, Kenya,
the University of the Witwatersrand and
the University of KwaZulu-Natal, South

| Africa. It builds on the work since 2003
of the Bevond Access project. The research
is funded by the Economic and Social
Research Council (ERSC) through the
ERSC and the Department for International
Development (DFID) joint funding scheme,

The rescarch will look at how global
n'tiatives relating to gender equality and
education are understood, who participates
in imp'ementation, what meanings of
gender, schoaling and global relations

are negotiated, what constraints are
experienced, and whal concerns about

¢ obal obligat ons emerge. A key focus is

The government plans to make secondary
I education free in 2008, but unless gender
is effectively mainstreamed throughout
KESSP and the education system, and
cultural customs affecting adolescent gir's
are addressed, free education alore will
not help reduce gender inequalitics.

There has been too much focus on access,
the different disparitics not addressed, and
not enough attention has beer paid to
parlicipation and outcomes. This is
precisely what Kamau flagged in 2004.

Coinciding with the launch of the Gender
Policy was the realisation that gender had
been somewhat overlocked within KESSP
as a whole, and in November 20C7 there
was a workshop ‘n which a wide range of
stakeholders was ‘nvolved in turning the
policy into a Gender Implementation Plar,
with gender to be effective'y mainstreamed

across and beyond KESSP This is no easy
task. The Gender Po icy is wide-rang'ng and
ambitious, and the actions necessary 1o
implement it have not been separately
budgeted for within KESSP,

However, it is hoped that the complex
draft plan developec at the workshop can
be turned into actior: in 2008. 1f gender is
accepted as the responsibility of all (not just

the Gender Unit), then it hecomes parl of

the routine work of all aspects of KESSE is
included in all activities, and does not

necessarily need special budgetary
allocations. However, for this to happen,

there has to be widespread advocacy and
awareness work across and beyona KESSE
which means a substantial injection of funds
into the Gender Urit's budget in 2008,

Janet Raynor works in the field of gender,
education and development, and is a
doctoral student at the Institute of Edaucation

what conditions how global policy goals are
interpreted and acted on in different sites.

Case study research will be conducted in
Kenya and South Africa, two countries where
governments have sought to address questions
of poverty and gencer in the expansion of
education provision. 'n each country, data

" will be collected in five sites: the natonal

| Department of Education, a provincia.
education department, a rural primary
school, the offices of a Non Governmertal
Organisation (NCO) engaging with global
education and poverty policy, and an
education NGO operating al a loca
level. Research will also be undertaken
in international institut'ons i~cluding

l international NCOs, donors and UN agencies.
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Viewpoint:

Training for transformation?
The struggles of gender training

in development

Louise Wetheridge

Gender mainstreaming,

international organisations that are

embraced by

integrating @ gendered dimension into their
policy and practice at ditferent evels, has
facilitated the rise of gender training as a

& ¢
key tool in the process of achievirg gender
equality. However, gender training provides
no quick tix and comes with its own

significant set of challenges,

The proliferation of manuals, worssheps ard |
conferences in the last decade high ignts the
growing importance of gender training n
development. At the same time, debates
about the content,
method and efiect

of training practices
have increased. More
and more questions
are rightly being asked
about how to do gender training well.

What should be included in treining? Whao
should be involved? How tfar should training
challenge cultural norms? 1t is important not
Lo ignore such questions it gender tran’ng

is to facilitate progress towards equal ty.

An approach to gender in development
In Voluntary Service Overseas (VSOD,

gender training initiatives for statt have

begun to take oft. As an internationa’
development charity, VSO works towards
fighting global poverty and disadvantage
through promoting volunteering. Gender is
mainstreamed through its programmes,
meaning that recognition of gender issues is

8

Participants, both Ni-Vanuatu and
foreign, are very aware of debates about
cultural imperialism and don’t want to

interfere in traditional customs

n‘ended To be nherent in all its activities.
occlised sttt workshops on gender were
developed within this commitment, bat also
as a result of demard trom national
programmes and, most significantly,

individ el passion and capacity.

In the VSO Vanuaty programme, having a
champion for gender training was
fundamental to the development of a
training programoe and to the eflicient
mains reaing of gender in the poverty
reduction programme. Many gender
training workshons draw on well-known
internaional resources, These tend to
divide conten's into two key parts: a
Sensitisalion seclion 1o raise participants’
awareness on gencer, and a practical skills-
dgevelopment section that provides gender
analysis ‘oo and techniques, VSO
Vanuatu’s raining draws on the same
formula. But in practice there is a trade-off
botween the two elements - in favour of
tools training. So what is the tension

between these two components?

Gender sensitisation versus

skills development

Basic lerms, stereoivpes and attributes
fer men and wemen are discussed at

’

the outsel o the workshop. Ditferences
petwecn women ard men are recognised
and stressed in
terms ot roles and
responsibilities

in the household,
with children and in
the labour market.
This approach attempls 1o positively re-
value women's roles. Instead, participants
resporded with arguments about why
gencer ditference prevents them from taking
action. This contention centres on culture.
Partic pants, bot~ Ni-Vanuatu and Toreign,
arevery cware o doebates about cultural
imnerialisnt and don’t want to interiere in
rradit orzl customs.,

This can cad trainers down the simpler
alley of "ools training. More neutral,
chjective and ce-personalised frameworks,
like a Gender Aralysis Matrix favoured in
Vanuate's workshops, arguably allow
participants to focus on the practicalities

of analysing and imalementing gerder-
sensitive projects, with fess concern about

the unplemenl-; s commitment to and

understanding o” equa’ity. The challenges
of awareness-raising can be whitewashed

by the apparent case of tool-based activities.

Practical lerhniquf‘% are, of course,
important i~ the process ol implementing
projects and judging ach’evements
However, a vigorous sensitivity to gender
inequality shou d, | beieve, ne a pre-
condition to using too’s. Where the two
components ¢f the trairitg formula shoulc
sithand-in-hand, they car struggle side-by-
side. The individua's whe most a‘fected this
struggle were the trairers.

Who trains?

Local trainers are ~ard 1o Tind n Vanuatu,
as in many ceuntrics, as experlise in gender
is only recently evoivirg. But a national’s
involvement in worsshops can generate
relevant and nvaluable discussion, which
foreign trainers lacking significant local
cultural understanding may “ail to provoke.
Instead, feelings amongst parlic’ pants of

intrusion and discom*ort develop wh'ch ar

not conducive to carring. AL the very least,

all trainers should be invo'ved in training
national stafl anc: others so that they can
deliver focally appropriate workshops.

Gender chamions must be the right

people to ensure local ownersh'p. This
helps increase the credibiity of gender
issues as local and not interr~ationally
imported issues, ana sustain o programme

of training in the longer-term

Going beyond the formula?

VSO Vanuatu's training initiatives are
successtul but rragile because they rely on
single workshops to deliver and sustain
gender equality messages. Cender training
cannot be a stand-alone intervention in the
process of achieving gerder equality. Fvery

training course has the potential to be o

catalyst for change by both ra sing awareness
ol gender inequality and providing tools to

redress the imbalance. But sustained success
demands re-personalising training, always
remembering that every participant and
trainer is living threugh »is or her own
gendered experiences, and engaging betier
with the actual local context. n this way,
credibility and sustainahility are achievable,
and change pessible. The steps are small but

the potential tor trans‘ormation is significant,

UNG
Jdilg

Loutse Wetheritdge works as a Tra

Adviser for Voluntary Service Overseas,

an international development charity. She

is completing an MA in {ducation, Gender

and International Cevelopment this year at

| the Institute of Cducation, Tendon,



Conference Comments

Education For All By 2015 — Will We Make It?
A critical reflection on the EFA Global Monitoring Report 2008

Anna Azaryeva

SFA Global

Education far All by 2015
Wil we make its

7 9

On January 17, 2008 stakeholders from
academia, international and national NCOs
and donor agencies convened at the
Institute of Education, University of Lonclon
to critically reflect on the CFA Global
Monitoring Report 2008. The discussion was

structured around six components: early

chi'dhood care and education, access
to primary education, life skills, adult
literacy, gender equality, and quality
of educaticn and excellence for all

The collogium highlighted that
today, mid way between the World
Education Forum held in Dakar in

Educatien fn: RE

2000 and the larget date of 2015, it
is important to maintain the recent
positive primary school enrolment
ard completior trends while

achieving faster progress towards the
geals for ear v childhood, youth and
acults, quality education for all and
gender equality. Special emphasis
was giver by the participants to the
need for an increased and sustained
financial commitment from both
comestic governments and

nternat'onal donors in order to
reach the Dakar targets.

While the issue of gencer equality emerged
as an cverarching theme across forums, one
of the six thematic groups was entirely
devoted to gender equalily in education.
The group applauded the EFA GMR 2008
for recognizing

s

it as more than a parity issue
but also an important aspect in quality of

education, attainment levels and
9mp|n\,m(‘m outcomes. |- owever, the
group identitied severa important gaps in
the reporl’s analysis of gender and proviced

recommendations for further action.

The group recommencdied that an
overreaching role of gender should be
better understood. The report treats gender
as a separate category of disadvantage while
the complex ways it nteracts with other
inequalities remain overlooked. It was
concluded that the discussion on women
teachers has to draw ot tre significance
of gender issues concerning teacrer's
employment including pay, work
conditions, and promoticn opportunities.

Participants also emphasised the need to
further support locally procuced research

on gender issues, nuanced gender budgeting
and engendering of governance processes.
Finally, the group members reaffirmed the
need to foster a closer partnership between
women's groups and educat’on advocates

which they saw crucial to addressing gender

equality concerns of EFA and the MDCs.

The 2008 Clobal Monitoring Report is
available at www.efareport.unesco.ory

The Global Campaign for Education World Assembly

Akanksha Marphartia

The Clobal Campaign for Fducation (GCE)
third World Assembly took place in Sao
aulo, Brazil from the 22nd - 24th of jJanuary
2008. In total, 180 people representing civil
society organisations (CSOs) from 85
countries and 371 international organisations
sathered to reflect on the success and
challenges of the global campaign, to elect a
new board and determine future areas of
work. Gender was addressed by the World
Assembly in three ways: (1) during general
and side discussions on the progress and

this
was primarily done by organisations already

challenges to meeting Education For Al

sensitive Lo, and participating in, the struggle
for gender equality; (2) through the motions
which established the areas of priority for the
GCE - gender was captured both as an issue
on its own and also as part of other areas of

work; and (3) through the representation of
tre Board, which comprises 13 people, four
of whom are women. Though more women
have risen to leadership positions since the
last World Asseminly in 2004 - the GCE chair,
vice chair and vice Presicent are women (3
out of the 4 formal pesitions on the Board) -
members recognise the need to strive for
equality of representation within the GCE’s
own board in lime for the next World
Assembly in 2011,

In addition to these efforts, at pivotal
moments, tne GCE, as the one united voice
of CSOs worlew de on education has
successfully profiled incquality through
campaigns and actions prior to and during
the review of the missed 2005 Millennium
Development Goal on 'gender equality and
women's empowerment’ and as the main
action week theme in 2003. Other action

week themes have included gender, though
s of

individual country campaigns. Trese efforts

this has primarily depended on the (o

hrl\,(' p((‘ﬁ%lln)(i :.’,1 wvernments ,\"(j
international organisations to recognise the
need to dedicate more resources and greater
effort at a much quicker pace thar before.

Although gender is not the face of GCE,

challenges to attain gender eqality
worldwide have been profilea and captured
through various efforts of the campa'gn. As
progress on gender equality (and eauity)
continues to be slow, the CCE may need to
expand and reinvigorate s work. Gender is
no doubt on the agenda, but what else, the
GCE must ask, can it do and do better than
betore?

For more information on the GCE, see
www.campaignforeducation.org



Book Review

Gender in Primary and Secondary Education: A handbook for
policy-makers and other stakeholders

Ramvya Subrahmanian, Commonwealth Secretariat, 2007
ISBN No: 9786-0-85092-864-8, 168pp

Review by Gabriela Elroy

This timely book is written to provide
puidance on how 1o mainstream gender inlo
cducation in orcer to make the necessary
leap from gender parity concers towards
substantial gender equality. Recognising the
last decades” achievements of bringing an
unprecedented number of girls nto schools,
subrahmanian warns that these gains in
numbers won't be sustained ner translated
into real equality unless boosted by
additional strategies and policy irterventions.

Taking ofl with an overview of the key
rationales that have underpinned policy
thinking on girls’ education and develepment
Subrahmanian cautions against the simple
correlations between education anc other
development benetits and stresses the neec:
to carefully locate education w thin the
complex ipower) constructions of the wider
social context. This is of tundamental
importance as il captures the dua'ity of

cducation as an institution that is both

irfluenced by, ard has the potential to

iniflucnice, processes that give rise to

inequal ties, Acoordingly, it prompts necessary

guestions of what education is provided

The book suce netly frames gender equality
in cducatior w thin an agenda of rights,
capani ities and 1e nale empowerment belore
maoving on o enalvse how prevalent gender
ideoleg es and roles attect the demand for
girls” educaton on the one hand, while
gender insensitvity on the supply side impact
negat vely o girls” schooling on the other. In

crowing bow guality education for girls is
cependent on a wide range of gender

qua ity issues both within and bevond the
cducationa svstem, Subrahmanian manages
o establsh the othenwise elusive links
between equality ard quality education. This
in itself is a ma or contribution.

Backed up wit a span of concrete examples

covering heth gaps and proposed strategies,

the reasoning develops into a groundbreaking
policy approach to gender equality n
education that calls ‘or sirullancous action
ACFOSS A range of sectors, targeting Variots
mstitutional sites thouscholds, communities,
schools, labour markets and the state) 'n
parallel. In this settirg, the book points out
that gender mainstreaming cannot be confined
1o state action, but needs 1o be unpacked

as a hureaucratic ool anc re-institutionalised

within a wider soc’al denate about gender

equality within anc: bevond education.

A major role of public palicy is thus to create
spaces in which gender ecualty in education
can be negotiated by cifferently situated
people, linked up wits wider aspects of
inequality and where governments and
other stakeho ders can be held accountanle
for their commitments. Tris is no doubt
challenging, but absol tely necessary if
gender mainstreaming n education is

1o regain its iritiative tor real change

New Reports on Gender and Education

Hit or Miss? Women’s Rights and the Millennium Development Goals

ActionAid

ActionAid’s “Hit or Miss” report, "aunched on
the International Women's Day 2008
emphasises that systematic and persistent
discrimination against women andt girls is the
kev reason tor the limited progress towarcs
the Millennium Development Goals (MIZCs)
The report argues that to accelerate progress,
the targets tackling gender equality should be
expanded 1o include critical issues such as

women's access 1o land and violence aganst

women. Al the same time, women’s rights

sheule be addressed as a central component
}
1

aoals,

of all o 1
The report cddresses each ot the MDGs and

hiows that women and girls are most likely to

bie poar, hungry, illiterate or sick. It
susrarises current progress, identifies the
ways nownich the violations of women's rights

are holding back further advances and

provides recommendations for action. The
report concludes that promoting the rights of
women and girls is not only the most efiective
way of achieving the 2015 goa s, but also a
moral necess'ty. ActiorAid calis on the UK
government to place the women's rights
agenda at the hear of the MDG call tor action

al the United Neations in Sentember 2008,

Available al www.actionaid.org.uk.

No Excuses! A Global Report Card Ranking Government’s Efforts to Achieve Education for All
Global Campaign for Education (GCFE]

Haltway to the deadline for the Education
For All (EFAT goals, the GCE's *Schoo

Report” shows how far we are front reaching
these targets and reveals some of the
reasons why. Using data from internationa
sources and civil society, the GCE applics an
innovative method to evaluate the
performance of the developed nations in
providing the promised aid and to moniter
the progress of 156 developing countres in

10

ensurng universa ly accessible basic
ecucation o goed quality. This approach
erables the reader to analyse the willingness
of goversments 1o lake bold actions to
address (e FIA geals, giving them a fresh,
political take on the available rescarch.

he renort reveals that the transtormative
yolicics and promised generous investments
srialised, The GCFE theretore

mave nol vel mat

calls on governments 1o back their rhetoric
with budgetary commitments, aboishing user
| fees, and challeng ng the IME economic
policy dogrma to ens.re fiscal space to
employ more ‘eachers. [t also calls on donors
to meet their fair-srare’ and increase ad,
| making it predictable to finance education.

Available al www.campaignforeducation.org/

| schoolreporti2G08_reportsfindex.php



Weblinks

A toolkit for mainstreaming gender in higher education in Africa
Working Group on Higher Education - Association of African Universities
This toolkit provides practical guidelines on how to initiate a gender-
mainstreaming program and establish helpful processes to bridge persistent
gender gaps in higher education in Africa.

Available at http://Awww.adeanct.org/publications/en_pubs_wghe.html

Gender Mentoring:

A Guide for Strengthening Equality in Communities

Yact Tanzania

This manual provides guidance for project developers and imp'ementers on
gender mentoring and how it can strengthen equality in communities.
Available at http://www.pacttz.org/html/publications.btmi

The European Community of Practice on Gender Mainstreaming

\ Furopean Community of Practice

This communication platform is a hub for those involved in mainstreaming gender
equality within European Social Fund, des'gned to share experiences and knowledge.
Available at http://www.gendermainstreaming-cop.eu/home

Mainstreaming gender for better girls’ education:

Policy and institutional issues

UNICEF ROSA/UNGEL

This document is one of a series of papers aimed at promoting better
educationin South Asia. It raises important points in moving the gender
agenda forward in education.

Available at http://www.ungei.org/resources/1612_1242.html

UNDP/BRIDGE panel discussion on gender sensitive

indicators and measurements of change, 51st Session

of the United Nations Commission on the Status of Women

UNDP/BRIDGE

This report summarizes the presentations of the expert parel discussion on gender
sensitive indicators and measurements of change at the 515t session of the
Commission on the Status of Women.

Available at http://www.bridge.ids.ac.uk/reports gend cep.html

Letters

I am happy to hear that the publication of Equals is being resumed.
Equals is very important for my students, congratulations!

Monica Cejas
Autonomous Metropolitan University, Mexico

I am pleased that you are producing further issues of Equals. The newsletter

is welcome and | will be giving feed back where possible. Thanks.

Dr. Samson Macjessie-Mbewe
Educational Foundations Department
University of Malawi

News

Global Campaign for Education -
World's Biggest Lesson

On the 23ed April milions of people in over
100 countries are taking exact v the same lesson
The lesson is about everyone's right to a good
quality education, especially for trose most
excluded on a daily basis. It is the highlight
event of the Global Campaign for Fducation’s
Action Week in 2008,

Right now 774 million adults and 72 milor

girls and boys are without an education. Trose
living in conflict areas, with HIV, with disabilitics,
in rural arcas or in living ir poverty are most
likely to miss out

IU's for this reason that campaigners are asking
politicians and journal'sts to go 'Back 10 Schoo
and take part. Anyone can take part in the
lesson. In fact the more peop e who take part
the greater the potential for world politciars
to listen up and make progress in he p'ng the
world's most marginalised people access the
education that is right‘ully theirs.

You can register, dowaload the iessen, and find
out what's happening in your courtry. by visiting
www.campaigntoreducation.org/piggesticsson

THE vl

BIGGEST

LESSON

WRITE NOW!

Do you have a particular view
that you want to raise in Equals
or a comment to make about
the newslelter in general?

Contact the Editors:
a.north@ioe.ac.uk
or by post:

Amy North,

EEPS, Institute of Education,
University of London,

20 Bedford Way,

London WC1H OAL

iR



Forthcoming events

7 =18 April

11-25 April

21-27 Aprit

23 April

1-3 May

13-14 May

5 -9 May

16 June
20 June

39 July

7 - 9 july

3 - 8§ August

8 September

10-13 September

The views expressed in this newsletter are entire 'y those o7 the a
necessarily ropresent those of the praoject. their partne

h~

Course on Internaticnal Labour Standards and Equality
in Employment: Focus on Gender Issues
International Training Centre of the 110, Turin, Italy

http://unifem.org/news_events

First Track Inftiative Denors Tecrn cal meeting

Tokyo, Japar

Global Campaign for Education Action Week:

Back to School (Quality Education tor all to End Exclusion)
www.campaignforeducation.org

The World's Biggest Losson:

Clobal Campaign For Eaucation
http:/www.campaignioreducetion.orgyggestlesson/
Women's Funding Network Anncal Conference:

Leadership for a Changing Workd
USA, Washington, D.C.

http://www.winet.org/events/conference/2008/win.htmi
UNESCO meeting on literacy n

Latin Anverica ard Caribbean

San Jose, Costa Rica

Association tor the Development of Cducation
in Africa (ADEA) Biennial
Maputo, Mozambique

http://www.adeanet.org/Biennaie%202008/en_index.htm
Dav of African Child
World Refugee Day

TOth Internationel Inferdisciglinan: Congress on Women

Mundos de Mujeres \Womer's Worlds 2008
Mund Mojeres A vorlds 2008

Madrid, Span

hitp:wwaemmwwO8.orgindex.camidioma =eng
G8 Summit

Toyako, Japan

The XV Internationa’ Aids Conf
Mexico City

ranee

hitp:iwww.aitds 2008 .org!
International Literacy Day
IHuman Development & Capaniiny Association

Annual Conerence
New Delhi

hitp:iAwwa.capabilitvappreach.com

thors and do not
il ‘p( NSO

Contact Details
Managing tditors: Elaine Unterhalter
Sheila Aikman

H(,‘yond Access was set up in January 2003.

Its main aims are:

* To contribute to achieving MDG 3 - promoting
[ gender equality and empowering women — by
| generating and critically examining knowledge
| and practice regarding gender equality and

education

To provide appropriate resources 1o share and

-

disseminate for the purpose of influencing the
pulicies of government departments, nationa!
| and international NCOs and international

| institutions including UN agencies

Please contact us with any comments:

Beyond Access,

School of Educational Foundations
and Policy Studies,

Institute of Education,

20 Bedford Way,

London WC1T QAL

Tel: 0044 20 7911 5405

Fax: 0044 20 7612 6366

Email: a.north@ioe.ac.uk

Website: www.ioe.ac.uk/efps/beyondaccess
or www.oxfam.org.ukiwhat_we_do/issues/
education/gendercquality education

The KIC Project

KIC is an Oxtam Internat onal project which is based
on the existing needs of counlerparts to irprove
learning from one another. 1 seexs to promote the
systematic exchange of knowledge and learning ‘ron
relevant experiences and networsing aronrd 5 key

themes, including education

virtual KIC,

Portal, where counterparts and others can meet cach

KIC ofters the infrastructure 'o ¢o this: a
other, locate other partners working in t-e same field,
browse through thematic sweb sites, Gocurment 1heir
practices and research, tine: knowledge sources ard
participate in “virlual discuss'on rooms”, known as

“Communitics ol Practice”.

This issue of Equals has been supnorted by the KIC
project, which is collaborating with Bevord Access to
reinforce learning on gender and education. s hoped
that this collaboration will encourage counterparts and
Equals readers 1o use Equals to aclively share the'r own
knowledge around gender cquality in educatior, by
publishing practices, tax'ng up guest editorshin roles,
reacting to Lquals articles ard part cipating in on-line
discussions in Communilies of Prectice or forums on
the KIC website.

For more information on the KIC project

vo o wwoxiamkic s 501



